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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can determine the main idea of an informational text. (RI.3.2) 

I can retell key ideas from an informational text. (RI.3.2) 

I can document what I learn about a topic by sorting evidence into categories. (W.3.8)  

I can effectively participate in a conversation with my peers and adults. (SL.3.1) 

I can effectively participate in a conversation with my peers and adults. (SL.3.1) 

Supporting Learning Targets Ongoing Assessment 

• I can identify the main idea of a passage from My Librarian Is a Camel by using illustrations and 

reading the text closely. 

• I can record key details from a passage of My Librarian Is a Camel into categories.  

• I can discuss how the main idea in a passage from My Librarian Is a Camel is conveyed through key 

details. 

• I can discuss my opinion about a question with members of other groups.  

• I can give reasons to support my opinion. 

• Exit ticket 
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Agenda Teaching Notes 

1. Opening 

A. Unpacking the Learning Targets (5 minutes)  

2. Work Time  

A. Reading Again for Important Details: Using Text 

Evidence to Determine Main Idea (20 minutes) 

B. Group Discussion: Preparing for Jigsaw (15 minutes) 

C. Jigsaw Group Discussion (15 minutes) 

3. Closing and Assessment 

A. 3-2-1 Exit Ticket (5 minutes) 

4. Homework 

A. Tell someone at home about two of the countries you 

discussed today. 

• Review the Jigsaw protocol (Appendix 1). 

• Create Jigsaw groups that consist of at least one representative from each country group. 

• In advance: Print 5-6 copies of the Jigsaw Discussion Question sheet. Each sheet has the question “Why 

is it difficult for some people in [country] to access books?” for each of the 5 countries. Cut the sheets 

into strips for Work Time C. 

• This lesson has some potentially challenging transitions. Review the lesson carefully in preparation for 

those transitions. 
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Lesson Vocabulary Materials 

opinion, evidence, support, reason 

(see also specific vocabulary terms 

from each excerpt for the Jigsaw 

groups) 

 

• My Librarian Is a Camel (book; teacher copy only) 

• Jigsaw Discussion Question (5-6 copies for the class, depending on number of students, cut into strips) 

• 5” x 8” index cards (1-2 per student) 

• 3-2-1 Exit Ticket (one per student) 

• Conversation Criteria checklist (for teacher reference; from Unit 1) 

• Lesson 8 Homework (one per student) 

 

 

Opening Meeting Students’ Needs 

A. Unpacking the Learning Targets (2 minutes)  

• Gather students together as a group. Display the three close reading learning targets for today’s lesson: 

* I can identify the main idea of a passage from My Librarian Is a Camel by using illustrations and reading the text closely. 

* I can record key details from a passage of My Librarian Is a Camel into categories.  

* I can discuss how the main idea in a passage from My Librarian Is a Camel is conveyed through key details. 

• These targets should look familiar to students from all of the close reading work done so far in the module. Tell students that 

in this first part of the lesson, they will work with their group from Lesson 7 to continue with the close reading cycle for their 

country text. 

• Remind students of the Building Our Word Power in My Librarian is a Camel anchor chart. Tell students that 

again today if they see any new words in the text My Librarian is a Camel that they find exciting and worthwhile, they are 

welcome to add them to this anchor chart.  

• Consider circling key words in 

learning targets to focus students’ 

attention on particular skills or 

activities.  

• Provide a sentence starter to 

support ELL students. (i.e., When I 

read an informational text, one 

strategy I can use is ______.) 
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Work Time Meeting Students’ Needs 

A. Reading Again for Important Details: Using Text Evidence to Determine Main Idea (20 minutes) 

• Distribute students’ Using Evidence to Determine the Main Idea recording forms from Lesson 7. Direct each 

group to quickly find an area to assemble as a group, taking their country excerpts and recording forms.  

• Once groups are settled, tell students they will now read the text a second time, on their own. They will be taking notes on 

the recording form. Tell students they will have 15 minutes to do this independently, and then they will have time to discuss 

with their groups.  

• As students reread, circulate to support as needed. This may be a time to pull individuals or a small group of students who 

need additional coaching or support.  

• After 15 minutes, ask students to discuss, as a group, what they each wrote in the notes sections on their Using Evidence to 

Determine the Main Idea: Accessing Books around the World recording form.  

• Tell students to move through this one section at a time.  

• If students had different responses, encourage them to return to the text together, discussing why they chose to include 

certain details. Give students 5 minutes to discuss. 

• For some or all groups, this step 

could be modified to allow students 

to read and record as a group or in 

partnerships as opposed to groups. 

B. Group Discussion: Preparing for the  Jigsaw (15 minutes) 

• Bring students back together as a group. Tell them they will now have time to continue working in their groups; however, 

they will have a new focus: preparing for discussion.  

• Direct students’ attention to the following two learning targets: 

* I can discuss my opinion about a question with members of other groups.  

* I can give reasons to support my opinion 

• Tell students they will spend this group time preparing to have a discussion with members of other country groups. In this 

discussion, they will be discussing the following question: “Why is difficult to access books in [country]?” Later when they 

are in their Jigsaw Group, each group member will try to give evidence why it’s more difficult in their country to access 

books than in the other countries. 
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Work Time (continued) Meeting Students’ Needs 

• Discuss the word opinion. Ask students to Think-Pair-Share the question “What is the best flavor of ice cream and why?” As 

students talk, listen in for a pair of students that provides solid evidence for why they chose a particular flavor. Tell students 

that when people discuss their opinions, they support their idea with evidence. Discuss the words support and evidence. 

Emphasize that evidence means specific details that support an idea or opinion.  

• Tell students that being an effective member of a discussion means preparing for that discussion by reading and writing 

down evidence and ideas. Distribute the Jigsaw Discussion Question strip to each student for their country. This 

question strip will help focus students’ focus and discussion. 

• Ask students to meet with their country group for about 10 minutes to find and write down the evidence they will use in the 

Jigsaw Group discussion.  

• Once groups are assembled in their work area, ask the groups to focus on the discussion question written on their question 

strip. For this discussion, their evidence should come from the text. Ask the students to write their evidence on 5” x 

8”index cards.  

• As groups work, circulate and support students. Pay special attention to the “why” factor of their discussion, pushing 

students to make the connection between the evidence and their opinions. 

 

C. Jigsaw Group Discussion (15 minutes) 

• Once country groups have gathered some evidence to support why their group’s country has the hardest time accessing 

books, tell them they will now be meeting with members from other groups in order to share ideas across the different 

countries. These new groups are called Jigsaw Groups. Remind students that when they meet in their Jigsaw Groups, they 

will have to present evidence showing that their country is the country that has most difficult time accessing books. 

• Move students into Jigsaw Groups. This may be a good time to remind students of the Conversation Criteria checklist 

(from Unit 1), specifically about how they should look each other in the eye when speaking and that every student should 

have a chance to speak. For this discussion, there is an additional criterion: Being prepared for conversation and referring to 

notes and materials when speaking. Their notes are what they wrote on their index cards. They also have their recording 

form from their close reading of their country excerpt. 

• Give students about 10 minutes to share their opinions and evidence. Remind students to take turns, so someone from each 

country gets to talk. Circulate between groups helping to facilitate discussions, specifically encouraging students to link their 

opinions with evidence using linking words and phrases (i.e., because, an example of this is, a reason I think this is). 
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Closing and Assessment Meeting Students’ Needs 

A. 3-2-1 Exit Ticket (5 minutes)  

• Gather students back together as a whole group. Distribute the 3-2-1 Exit Ticket to each student. Direct them to write:  

* Three things they learned about other countries 

* Two questions they have 

* The one country they now think has the hardest time accessing books, and why 

 

Assessment Note: Review students’ recording forms to assess their progress toward the learning targets. 

• Consider allowing students to 

quickly discuss their exit ticket ideas 

before writing them. For some 

students this is a great scaffold for 

writing.  

 

 

 

Homework Meeting Students’ Needs 

Tell someone at home about two of the countries you discussed today. Ask this person to discuss his or her opinion about which 

physical environment seems most difficult for people to access books.  
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Jigsaw Discussion Question 
 

 

Why is it difficult for some people in 

Finland to access books? 
 

Why is it difficult for some people in 

Indonesia to access books? 
 

Why is it difficult for some people in 

Papua New Guinea to access books? 
 

Why is it difficult for some people in 

Thailand to access books? 
 

Why is it difficult for some people in 

Zimbabwe to access books? 
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3-2-1 Exit Ticket 
 

Name: 

Date: 

 

3 
What are three things you learned about the other countries? 

 

2 
What are two questions you have about any of the countries? 

 

1 
What is the one country you now think has the hardest time accessing books 

and why? 
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Lesson 8 Homework 
 

Name: 

Date: 

 

 

Tell someone at home about two of the countries you discussed today.  

 Finland 

 Papua New Guinea 

 Thailand 

 Indonesia 

 Zimbabwe 

 

Ask this person to discuss his or her opinion about which country has a 

physical environment that might make it more difficult for people to access 

books. 

 


